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* = Response is required  

Closing the Loop (following up on last year's questions). If you would like to attach 
supplemental documents, exit this form and use the "Attachments" button (bottom left-
hand corner).  

1. In your 16-17 program review update, you reflected on your service area's 
contributions to the College’s overall goal of improving persistence. You identified 
strategies and activities your service area planned to engage in to address this goal. 
Please describe your service area’s progress over the past academic year.  

* a. What is the status of the project/activities/program improvements?  
As a college we are committed to eliminating disproportionate impact. After 1 full year of 

implementation of our primary equity initiatives we are pleased with the progress that we 

are seeing. In all areas of indication progress is being made toward the accomplishment of 

our stated long term goals.   

* b. What improvements (if any) do you notice in your persistence data?  

Success Rate (African-Americans, Latinos, Pacific Islanders) Goal: Improve the Success 

Rates for African American students by 7% short term and 11% by 2021; Latino and Pacific 
Islander by 5% in the short term and 9% in the long term. 

Assessment of Progress: Course Success Rates, Fall 2015 to Fall 2016 • Improved for 

African –American students from 61% to 63%. • Stayed flat for Latino students at 66%. • 

Improved for Asian/Pacific Islander students from 77% to 79%. Basic Skills Progression 
(African American, Filipino, Pacific Islander, DSPS, Latino) 

Goal: Improve Basic Skills English Progress Rates for African American, Filipino and DSPS by 

12% in the short term and by 25% Long Term; Pacific Islander by 18% in the short term 

and 28% long term. 

Assessment of Progress: English 031 & English 101 Co-requisite, Fall 2016-Spring 2017 • 

The one-year transfer-level completion rate for all students jumped from 13% (for those 

placed two levels below) to 74% for those in the co-requisite course. • For African-American 

students, the completion rate jumped from 20% to 85% for those in the co-requisite 
course. • For Latino students, completion went from 12% to 60% 

Goal: Improve Basic Skills Math Progress Rates for Male Students by 3% short term and 8% 
long term; African American by 3% short term, 8% long term. 

Assessment of Progress: Accelerated Math 92, Students who started Math in 2015-16 • 

African-American students, who take Math 92, instead of 46/96, succeeded at a rate of 2 



percentage points higher (28.1 vs. 30.4). • Interestingly, Latino students who took Math 92, 

instead of 46/96, succeeded at a rate of 19.3 percentage points higher (24.6 vs. 43.9). 

Math 46 vs. Math 92 outcomes: Math 46 to Transfer level math for African Americans is 

22.2% Filipino is 22.7% Latino 21.5% Math 92 to Transfer level math for African Americans 
is 25.6% Filipino is 66.7% (very small sample) Latino 40.1% 

Goal: Improve Basic Skills ESL Progress Rates for African American by 5% short term, 9% 

long term; Latino Students by 5% short term, 7% long term. Assessment of Progress: ESOL 

Curriculum is being redesigned, Acceleration Individualized acceleration program, students 

who may have taken up to two years of classes (those who started from beginning) will 

have the option to accelerate through the pipeline in one year. • Data on the program 
outcomes is pending. 

* c. What barriers or obstacles have you encountered?  
N/A  

Looking Forward  

* 2. Identify one major area of focus for your program (e.g. integrating new employees, 
increase efficiency, etc.)  
The California Community College Chancellor’s Office has been undergoing an effort to integrate the 
Basic Skills Initiative, Student Equity, and Student Success & Support Program. These programs 
were selected as part of the integrative efforts since they have similar goals of increasing student 
success while closing achievement gaps; in addition to the strong potential for overlap.   

* 3. In what ways does this focus contribute to the College’s goals of improving 
persistence and what shifts have you seen (or do you hope to see) in your service area 
data that you would attribute to this focus?  
The Integrated Plan for 2017-2019 provides the college with the opportunity to assess previous 
program efforts, reflect on accomplishments, set goals, implement activities, and analyze results. In 
addition, it will allow San Diego Mesa College to focus on integrated student success goals that are 
outcomes based.  In the spirit of collaboration, the integrated plan is being developed in consultation 
with faculty, staff, and administration through the Integration Workgroup, a subcommittee of Student 
Success and Equity Committee. 

* 4. In what ways does this focus contribute to the College’s goals of reducing equity 
gaps and what shifts have you seen (or do you hope to see) in your equity data that you 
would attribute to this focus?  
This effort resulted in the development of the following five integrated goals: 

1. Support a strong start for students by expanding core services of assessment, orientation, and education 

planning services 

2. Provide intrusive intervention services to students 

3. Encourage persistence 

4. Support course completion of a transfer-level English or Mathematics course within a sequence of three or 

fewer courses 

5. Support education goal completion 



* 5. What other trends or patterns do you notice in the data that warrant further 
exploration?  
Integration represents a whole new way of looking at our work, and this includes data. As 

we continue to look at success rates, we will be looking at them through the lens of Key 

Performance Indicators, including Momentum Points and additional measures, such as 

completing transfer-level English and Math. Moreover, institutional improvements contribute 

to what and how we assess. For example, our “Placement Assistant,” uses state high school 

gpa rules to more accurately and equitably place students in transfer-level English and 

Math; as a result, many more students are deemed capable of passing transfer-level 

courses. Our new, more individualized English Language Acquisition program shortens time 

in the language pathway; and our co-requisite English course has dramatically raised 

throughput and narrowed equity gaps across all groups. As a result of comprehensive data 

review, we have discovered that, though our initial success goals don’t always reveal 

progress, other indicators reveal that Mesa is a leader in reducing equity gaps.   


